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Near-Peer Learning as a concept
In his 1916 book, Democracy and Education, John Dewey wrote,
“Education is not an affair of 'telling' and being told, but an
active and constructive process.” In a later essay, entitled
"Experience and Education",Dewey went into greater detail
about the science of child development and developed the
basic Constructivist theory that knowledge is created through
experience, rather than passed down from teacher to student
through rote memorization. Soviet psychologist Lev Vygotsky,
who developed the concept of the Zone of Proximal
Development, was another proponent of constructivist learning:
his book, Thought and Language, provides evidence that
students learn better through collaborative, meaningful
problem-solving activities than through solo exercises.
The three distinguishing features of constructivist theory are
claims that:
Learning occurs within a context that is itself part of what is
learned
Knowing and doing cannot be separated
Learning is a process that is extended over time
These are clearly meaningful propositions in a social context with
sustained relationships, where people work on projects or tasks
that are collaborative or otherwise shared.
Educational Psychology Professor Alison King explains in
"Promoting Thinking Through Peer Learning" that peer learning
exercises as simple as having students explain concepts to one
another are proof of social constructivism theory at work; the act
of teaching another individual demands that students “clarify,
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elaborate on, and otherwise reconceptualize material.” Joss
Winn, Senior Lecturer in Educational Research at University of
Lincoln, proposes that schools radically redefine the teacherstudent relationship to fit this constructivist theory of knowledge
in his December 2011 paper, "Student as Producer". Carl Rogers'
"Personal Thoughts on Learning" focus on the individual’s
experience of effective learning, and eventually conclude that
nearly the entire traditional educational structure is at odds with
this experience. Self-discovered learning in a group that
designates a facilitator is the “new approach” Rogers
recommends for education.
In general, peer learning may adapt constructivist or discovery
learning methods for the peer-to-peer context: however, peer
learning typically manifests constructivist ideas in a more informal
way, when learning and collaboration are simply applied to
solve some real shared problem.

5

Near-Peer Learning in Adult Education
Peer led learning reduces the number of barriers between
education institutions, teacher led instruction, and learners1. Peer
led approaches to learning, whether in formal educational
settings or as part of informal community services, can positively
affect attitudes and behaviour. The research gap is identifying
the elements of peer learning that can enhance education
pathway development for individuals and groups who have
turned away from formal education. Most activities, programs,
and research around peer learning are directed at the 'formal'
peer assisted learning within educational institutions or peer
mentoring within clinical and professional settings. There is a
need to locate, record, and debate all of the peer learning
activities that occur within education providers, community
programs, 'underground education', recreational clubs, and arts
and performance spaces.
As the SUPPORT Consortium we aim to pose the following
questions on the establishment of near-peer learning
methodologies in adult education:
1) who do the diverse adult learners themselves consider as their
peers or equals,
2) who study-wise “significant others” are mentioned by them
and
3) how do these “others” influence adult learning?2

1

Townsend, Rob. (2014). Perspectives on peer learning as adult
education in diverse communities. 20. 45-58.
2 Käyhkö, Katinka. (2016). The Diverse Adult Learners and the
”Paradigm” of Peerness.
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We perceive to see that adult learners´ peers can be found
outside of their current studies, if found at all. While many people
influence studies, especially mature and immigrant students rely
on their teachers. The “others” can motivate, help and serve as
examples but they can also hinder learning. This calls for
rethinking the use of merely study-related “peer” practices.
Sir Malcolm Knowles, the “father” of adult learning, suggested 4
principles of adult learning:
1. Adults are most interested in learning subjects that have
immediate relevance and impact to their job or personal life.
2. Adults need to be involved in the planning and evaluation of
their instruction.
3. Experience (including mistakes) provides the basis for the
learning activities.
4. Adult learning is problem-centered rather than content-oriented.
To be effective, every learning and training initiative must
incorporate these principles. Peer learning groups, as designed
by The Peer Learning Institute for management development,
are based on and satisfy these four principles.
Immediate Relevance
Principle #1: Effective adult learning has immediate relevance
and impact. Adults want to learn how to solve an immediate
problem they have in their job. The managers who come
together create their peer learning group around a selected
topical module that will provide just-in-time knowledge and skillbuilding to help them better handle a current workplace
challenge.
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Self-Directed
Principle #2: Effective adult learning is self-directed. Adults like to
take responsibility for their learning decisions. Peer learning
groups are self-directed. The managers themselves identify their
learning need as a result of a workplace challenge that has
stumped them. They direct the structured discussion of the issue.
They select the knowledge and skills they choose to adopt and
use.
Builds from Experience
Principle #3: Effective adult learning builds from experience.
Adults have abundant knowledge from experience. They need
to share what they know so they can build upon that
knowledge. Given the right environment, adults can also learn
from each other. The first peer learning group session begins by
having the members identify, analyze and discuss where they
have mishandled or poorly addressed a workplace challenge.
This forms the basis for subsequent discussion of the root causes
of the issue and alternative strategies to resolve it.
After experimentation between sessions one and two, the
managers reflect on their experience and plan how they will
alter their approach in the future to manage the specific
challenge under consideration.
Problem-Centered
Principle #4: Adult learning is problem-centered. Adults prefer
to target a specific topic or skill. A peer learning group, as
described above, focuses on active problem solving through:
the identification and analysis of alternative strategies in session
one; the experimentation with a different strategy to address the
problem during the time between sessions one and two; and the
reflection and behavioral adjustment decision that occurs in
session two.
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Peer Learning Group
A peer learning group that is built on these adult learning
principles is an excellent laboratory for solving problems and
trying new techniques to manage critical workplace challenges.
From the above we derive that Near-Peer support and learning
is based on the free will of the individual and presupposes or
embodies sub notions like self-empowerment, self-esteem,
critical understanding, self-fullfilness, presence and recognition 3.
Becoming a near-peer learner and trainer is a process of self
awareness, of communication with peers, of meaning seeking
and articulation of the goals not only in knowledge but in
content.

3

"GET INVOLVED THROUGH PEER MENTORING: Methodological Guide"
Grundtvig LEARNING Partnership 2011-2013 | I.K.Y 2011-1-GR1-GRU06O6374 1
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Near-Peer Learning and Problem Solving
mentalities
In the context of SUPPORT project, the SUPPORT partners
identified the conceptual framework that describes better the
NPL as essential to enhance the problem solving skills of adult
educators to confront barriers to participation in adult
education because of social and other inequalitiesNear-peer
learning can act beneficial to the needs of the learning setting
as a problem-posing and problem solving premise as it is based
on the conceptualization that prior expertise is at the core of the
educational goal.
In this framework we have tried to showcase in, the previous
pages theoretically and in the next pages to come
schematically, a common understanding of the use of near-peer
learning methodologies as a way facilitate conflict-resolution,
problem-solving, inclusion and motivation of learners among
other underlying qualities.
It is our goal to create a simple but inspiring and practically
useful tool to facilitate the expansion of problem-solving
mentalities in an antihierarchical way in the classroom as will be
more significantly established in the schematic models provided
in the following pages.
Near-Peer Learning is a key tool that can extend the
competencies of educators and trainers in tackling challenges
and solving problems. That includes the facilitation of
communication between trainers as well as their learners,
enforcing the problem-solving and decision-making needs of
both trainers and learners and finally support in creating a
concise, inclusive and stimulating learning environment thriving
for outreach.
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This short and concise methodological framework is made in a
way that it is directly ready to use with trainers and adult learners
with low level of skills or qualifications challenged by the
knowledge to be acquired but has to deal with a variety of
existing preconceptions, social exclusion, stereotypes, language
barriers, cultural limitations and others.

The Premise of a Near-Peer Learning Setting
In order to facilitate the use of the proposed schematic models
that follow we propose the following tips in constructing a
premise that can elaborate and aid in fostering near-peer
learning methodologies:
Have an open and broad space. Having the ability to move
around, get split into subgroups and pose external stimuli can
act really beneficially for all members involved.
Tailor the space to the needs of your students and check
accessibility issues. Near-Peer learning in adult education is
based on realizing the importance of your own past experience.
That being said a space that does not seem to include you in
terms of e.g. gender, culture, abilities will act opposing what you
seek from your learners.
Create a safe space for learning. Make sure that your group of
learners feels safe and trusting enough to share experiences and
discuss problems that may tackle traumatic past references.
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The Near -Peer Learning SUPPORT Schematic
Models
Acting through a mentality of problem-solving in a near-peer
learning process dynamic facilitations arise. As a consortium,
gathering expertise from the logical roads of problem-posing and
problem-solving we propose a conceptual representation of
near-peer learning structures that follow that of diagrams of
dynamic relations to reach solutions.
A problem that is solvable according to computational
theorization4, is seen as solvable if there is a way to reach a status
of completion through the combination of multiple steps. We
extend on that concept and we are creating in this chapter a
series of 3 conceptual relationships that may arise dynamically in
a near-peer learning setting when trying to resolve a problem.

4

Michael Sipser. 1996. Introduction to the Theory of Computation (1st.
ed.). International Thomson Publishing.
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Model 1: The Educator as an igniter
In the first schematic model of dynamic relationships in a nearpeer learning process we explore the main organization of a
system where the Educator recognizes and poses the problem,
providing assistance and input while the interaction and the path
to one common solution is decided by the relationships between
the students through the process of exchanging experience and
knowledge on a topic.
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13

The Near-Peer Learning Notebook
Design your own dynamics

14

15

16

Model 2: Equal Facilitation
In the second schematic model of dynamic relationships in a
near-peer learning process we explore a basic organization of a
system where everybody is joining as a peer to support one
another seek their own solutions. This diagram is based on the
dynamics arising in groups of peer support where the solution is
different for the needs of every member yet resulting in a common
self-regulatory system through sharing and reflection.
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Model 3: Learners’ Choice
In the third and final schematic model of dynamic relationships in
a near-peer learning process we explore an initial organization of
a system where the Educator is not initially part of the near-peer
learning premise as the students are creating their own dynamics
and solution by consulting with their peers only. Once the group
feels at ease they communicate with the educator which only
gives feedback which the group takes and finalize their own
solution. The educator then joins all in reflecting upon final solution.
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Good Practice Examples
The Good Practice Areas of Reference
Conflict Resolution
Conflict resolution is a way for two or more parties to find a
peaceful solution to a disagreement among them. The
disagreement may be personal, financial, political, or emotional.
When a dispute arises, often the best course of action is
negotiation to resolve the disagreement.
Problem-Solving
Problem Solving is the process of identifying a problem,
developing possible solution paths, and taking the appropriate
course of action. The problem-solving process is linked to the
metacognitive capacity of executive control of the task, such as
self-monitoring and self-regulation, and tends to develop them.
For the SUPPORT Project adult learning consists of an everlasting
process of problem-posing and problem-solving, especially in the
case of dealing with persons with low level of skills or
qualifications where the learning environment is not only
challenged by the knowledge to be acquired but has to deal
with a variety of existing preconceptions, social exclusion,
stereotypes, language barriers, cultural limitations and others.
Motivation
Motivation is the process that initiates, guides, and maintains
goal-oriented behaviors. It is what causes you to act, whether it
is getting a glass of water to reduce thirst or reading a book to
gain knowledge.
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Motivation involves the biological, emotional, social, and
cognitive forces that activate behavior. In everyday usage, the
term "motivation" is frequently used to describe why a person
does something. It is the driving force behind human actions.
Active Engagement
Active engagement refers to active participation of the learners
in educating themselves in either the micro-societies of the
learning premise or the actual society, as well as a philosophy
espoused by organizations and educational institutions which
advocates that individuals, have certain roles and
responsibilities, being involved in public advocacy and working
to effect change in their premises.

The Good Practice Fact Sheets
In the form of fact sheets, meaning short one page cards, we
showcase the main benefits of each of the selected good
practices as seen below.
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ENIC RECOVERY COLLEGE
A Peer Support College | Area of Reference: Motivation

Short Description
The Enik Recovery College is a
recovery college that offers a
learning environment for likemineded people-peers- who are
facing serious life challenges. With
its focus on learning together, it's a
recent innovation on empowering
people to overcome their life
situations. For that very reason,
recovery colleges are also known
as Schools of Life. Enik Recovery
College is unique as it is 100% run
by peers. Peer support for Enik is
distinct from other forms of social
support in the way that the
peertrainer and peer trainee stand
on the same lavel and are equal in
their life-experience. As they say at
Enik, peer support is a two-way
road to exchange each others
knowledge, with experience and
mutual help.

Available Media

Click here to See Enik's Informative Video

Good Practice Website
https://www.enikrecoverycollege.nl/

NUSZ IN DER UFFABRIK
A Collective Endeavour for Self-Support | Area of
Reference: Active Engagement

Short Description
The Neighborhood and Self-Help
Center (NUSZufafabrik) is a
nonprofit organization with its
headquarters and administrative
offices located at ufaFabrik in
Berlin. The history of the
neighborhood center is closely
linked to ufaFabrik where various
social groups have been
developing their activities since
1979. Self-help groups, Peersupport groups, associations and
initiatives have all been formed.
Their guiding principles include
promoting social change,
encouraging people to develop
themselves with their own initiative
and practicing tolerance and
acceptance for different lifestyles.
For NUSZ It is important to support
people so that they can shape their
lives independently and
responsibly.

Good Practice Website
https://nusz.de

The ufaFabrik

Click here to see more on the ufaFabrik

PEER LEARNING GROUPS AND THE ADULT
LEARNER |
The Peer- Learning Model | Area of Reference:
Motivation

Short Description
The Peer Learning Group Model is
based on four foundational
principles: psychological safety,
equality, mutual support, and
growth mindset. Each member of a
peer learning group:
1.feels comfortable acknowledging
mistakes, asking for feedback, and
maintaining an open mind to
opinions different from their own
2.has an equal opportunity to
participate and communicate their
ideas, regardless of their position
or status
3.feels supported and open to
working with the other members,
sharing their knowledge, skills, and
ideas
4.feels that their skills can be
improved with learning and
practice

The Model

Good Practice Website
https://peerlearninginstitute.com/pli-blog-peerlearning-groups-and-the-adult-learner/

CAMERA IN A CIRCLE
Participatory Video Methodology | Area of Reference:
Active Engagement

Short Description
Camera in a circle derives from
Participatory Video methodology, a
method based on peer-leaning and
storytelling. It aims to support learners
in discovering how to use audiovisual
equipment; that said, the method itself
can be applied to different settings and
different contexts. It empowers
individuals to solve problems and to
recognize their own potential for
learning through cooperation. Step by
step process: The participants sit on
chairs in a circle, the space should be
large and comfortable. The facilitator
explains the aim of the exercise - e.g. to
use the camcorder and the tripod. They
also explain that each of the
participants will be both a learner and an
educator. After that they turn to the
person sitting on their next or right,
teaches them about the equipment,
and that person turns to the person
sitting next to them to do the same.

The Project

http://edu-btw.eu

Good Practice Website
https://edu-btw.eu/wpcontent/uploads/2020/10/Manual_EDU-BTW.pdf (pp.42-44)

THE PRALINE MANUAL
Manual and toolbox of the peer-learning methodology
for the formal and non-formal adult learning sector |
Area of Reference: Problem-Sloving

Short Description
The manual and toolbox developed
within the framework of the
PRALINE project aim to explain the
peer-learning methodology to be
used in quality assessment.
The
manual
offers
directly
implementable guidelines for AL
providers who want to introduce
Peer Review in their quality
assessment
and
development
procedures. It is complemented by
the Tool-box, providing forms,
checklists, additional information
and recommendations in electronic
format. The Tool-box of the PR
methodology is a complementary
document of the Manual and, as it is
for the other educational domains
for which the methodology has
already been developed, it provides
forms, checklists, and additional
information and recommendations.

The Project

http://www.praline-project.eu/Result02.asp

Good Practice Website
http://www.praline-project.eu/Result03.asp

A PEER-REVIEW ON VNFIL
Manual for peer-review in validation of non-formal and
informal learning | Area of Reference: ProblemSloving

Short Description
The
European
peer
review
procedure has been developed to
improve quality assurance in
validation of informal and nonformal learning. It is carried out by
professionals in adult learning /
validation (peers) who conduct
peer reviews at each other's
organisations
using
guidelines
developed within the framework of
the project. The overall aim is to
support adult learning organisations
in improving their validation
procedures. The manual created in
the project includes detailed
information about what peer review
is, guidelines on how to carry out a
peer visit, how to take steps
towards making changes, and roles
of peers, to name a few.

Good Practice Website
http://www.peer-review-network.eu/

The Toolbox

The Toolbox

IDEA MARKET
Effective decision Making and Brainstorming | Area of
Reference: Conflict Resolution

Short Description
This practice is used for decision
making beetwen peers.
After a couple of sessions of
brainstorming, students share
three ideas with a group of
students from a different field in a
market format.
The ones who listen have to
contribute giving their feedback
and/or make questions.
By the end of the practice,
students have received different
inputs that makes their ideas
better and they end up choosing
the best one

In Practice

Good Practice Infographic

PROBLEM SOLVING CANVAS
Recognise and Resolve problems in a group | Area of
Reference: Problem-Sloving

Short Description
In order to construct a Problem-Solving CANVAS the following steps
are in order:
1. you define the problem (the problem changing point of view can be
seen as a growth opportunity)
2. we try to understand why the problem occurs
3. what are the requirements for a good solution
4. list of solutions
5. list of resources needed for current solution
6. test and validation
7. measurement
The problem Solving Canvas is a tool that allows you to optimize the
solution process of a problem or to reach a goal in the shortest time
possible and with minimum effort and therefore of be faster and know
how to respond to problems in a timely manner

Good Practice Infographic

THE LAVA PIT
Manual for peer-review in validation of non-formal and
informal learning | Area of Reference: Conflict
resolution

Short Description
How to play:
The game requires understanding
'How' to traverse an imaginary lava
flow.
The
game
requires
understanding 'How' to traverse an
imaginary lava flow. Players have
three rocks that they can use to
traverse the lava flow. But first, they
need to follow some rules and
regulations. Players cannot step on
the floor. They can be on furniture
or else, but on the floor. Players
cannot stand still. They have to
move from one piece of furniture to
another. You can even set obstacles
to make games more difficult. The
game will improve problem solving
skills. They will learn to work
together to find a solution to the
problem.

Good Practice Website
https://www.onlinescoutmanager.co.uk/

TURN ON THE BULB
Working together for a common goal | Area of
Reference: Conflict resolution

Short Description
Targets:
Know the problem in all its aspects
and think about possible solutions
Material:
Sheets, pens, narrative material
First method of implementation:
produce ideas Starting from a real
story, which proposes a problem,
the participants, individually, will
write more ideas on the solution
Each idea will be collected on a
sheet in order to collect all the
ideas and group them according to
similar solutions. The aim is to
obtain a combination of proposals
that highlights the possibility of
multiple solutions

Good Practice Website
Italian Step By step Guide to the Activity

Good Practices List
Good Practice
Name

Link

Area of Reference

1.

Enik Recovery
College

https://www.enik
recoverycollege.
nl/

Motivation

2.

NUSZ in der
ufFabrik
PEER LEARNING
GROUPS AND
THE ADULT
LEARNER | The
Peer- Learning
Model

3.

4.
Camera in a
cricle

5.

https://nusz.de
https://peerlearni
nginstitute.com/
pli-blog-peerlearning-groupsand-the-adultlearner/
https://edubtw.eu/wpcontent/uploads
/2020/10/Manual
_EDU-BTW.pdf
(pp.42-44)

Manual and
toolbox of the
peer-learning
methodology for
the formal and
non-formal adult
learning sector

http://www.prali
neproject.eu/Result
03.asp

Manual for peerreview in
validation of
non-formal and
informal learning

http://www.peerreviewnetwork.eu/medi
a/pdf/Manual/V
NFIL/Manual_Pee
r_Review_VNFIL_E
N%202018.pdf

6.

Active Engagement
Motivation

Active Engagement

Problem-Solving

Problem-Solving
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7.

Idea Market

8.

Problem Solving
Canvas

9.

Hot Lava

10.

Turn On The Bulb

https://m.facebo
ok.com/pratedu
cacio/posts/3571
547762896516/
http://www.them
arketingfreaks.co
m/2018/07/4tecniche-diproblem-solvingstrumenticanvas-edesempiapplicati/
https://www.onli
nescoutmanager
.co.uk/program
me.php?action=
view&id=35172
https://didattica
persuasiva.com/
comunicazione/
esercizi-praticiper-attuare-ilproblem-solvingin-classe

Conflict Resolution

Problem-Solving

Conflict Resolution

Conflict Resolution
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